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1. Rational  

At The Village School, we interpret writing as to any activity that communicates and records events, 

experiences, information, thoughts, and feelings. This may be in stories, scripts, poetry, personal writing, 

or functional writing, for example, lists, and instructions. The most appropriate form of recording is selected 

according to learners’ needs, for example using objects, pictures, photographs, symbols and text.  

2. Intent  

We are ambitious and aspirational in supporting each pupil to gain enjoyment and reach their full potential 

in pre-writing and writing skills. Their achievements along their writing pathway will support our learners in 

their preparation for adulthood.  

For each pupil to experience and participate in a wide variety of prewriting and writing activities to support 

their enjoyment, development and effective and meaningful use of their ‘writing’ skills in their future lives 

 
3. Implementation  

Due to the variety of needs within our school, there is not a single approach or published scheme that is 
used to support the teaching of writing. We have created three writing pathways using a number of 
strategies so that all our learners can access writing in its many forms.   
Our learners’ achievements along their reading pathways will support their preparation for adulthood 

 

 

*More detailed information you can find in our pathway document. 

 

Writing is broken down into 5 different areas.  



A. Composition  

 Giving learners the tools to develop their skills to record information in a variety of ways. We believe that 

teaching this aspect across key stages will help our learners to:  

• Record events, experiences and information  

• Link objects, pictures, words and symbols to convey meanings  

• Select and choose an appropriate vocabulary  

• Use the experience of stories, poems and simple recounts as a basis for shared and independent writing  

• Write in different styles  

• Vary their writing for different purposes and for different readers  

B. Planning and drafting  

Developing the ability to select and assemble objects, photographs, pictures, symbols and words 

appropriate to the activity. 

We believe that teaching this aspect across key stages will help our learners to:  

• Trace, overwrite, copy and write familiar words and phrases  

• Plan, note and develop initial ideas  

• Draft, and develop ideas from a plan into a structured text  

• Revise, change and improve drafts  

C. Spelling and punctuation  

• Making sense of what is read and the needs of the reader.  

• The development of grammatical awareness.  

• Activities that highlight the similarities and differences between sounds, words and letters.  

 

D. Handwriting, mark making and presentation  

• Developing the awareness of, and attention to, hands and fingers and the ability to use them with  

increased control.  

• Knowing that learners can affect their world by making their mark upon it. For many learners at The  

Village, this will be best supported through ICT.  

 

We believe that teaching this aspect across key stages will help our learners to:  

• Be aware of, attend to and manipulate switches  

• Develop hand/eye co-ordination  

• Take pride in their work  

• Recognise and understand how to set out their work, how to check that it is neat and clear, and how to 

revise it and amend mistakes  

E. Standard English and language structure  



Supporting the learner’s ability to use and understand the different structures of language in speaking and 

listening. Developing our learner’s ability to understand that pictures, symbols and words need to be 

ordered correctly and that appropriate vocabulary is crucial to meaning.  

We believe that teaching this aspect across key stages will help our learners to:  

• Select an appropriate vocabulary  

• Order pictures, symbols and words and link them in sentences and then sequences of sentences  

• Recognise the function of different words and use them appropriately by linking them in sentences and 

sequences of sentences  

• Be aware of how written English varies in degrees of formality, depending on the intended readers, 

relationships and contexts  

Nouns, verbs, adjectives, prepositions, are used and combined in different ways so that the meaning is 

clear. Listening to, and being aware of how colloquial English and local spoken dialect can differ from 

Standard English is important, even for learners who may not develop speech. Learners may be taught 

about how language varies and may experience varieties of expressive language associated with different 

situations.  

 We believe that teaching this aspect across key stages will help our learners to:  

• use different facial expressions and body posture in formal and informal situations  

• use appropriate structures to refer to the present, for example, two to three-element combinations, 

including statements, negatives, questions, commands or the use of adjectives, prepositions and 

determiners, for example, 'my coat'  

• apply a familiar word to a range of others, for example, 'more gravy', 'more books'  

• use a range of structures, such as plurals and pronouns and refer to activities and experiences in the 

past and the future link clauses with connectives, for example, 'and' be aware of differences between 

written forms and verbal and non-verbal communication systems  

• discriminate between, and make active choices about, formal and informal vocabulary in different 

situations, for example, phrases on a communication aid, different tones of voice, different signs  

• develop an understanding of how language varies over time, and the influences on language, for 

example, peer group colloquialisms, media and advertising  

4. Impact  

Each learner has achieved enjoyment and reached their full potential at whatever level reflects their needs. 

We need to remember that ‘writing’ will look extremely different for each learner. 

• Learners are allocated different pathways (Stepping Stones, Tracks and Lanes; see our curriculum 
page at the TVS website) related to their attainment on entry to inform expectations of progress, 
predicted levels of attainment and ensure the best possible outcomes for our learners.      

  
• Learners’ Educational Health Care Plans (EHCP) have annual outcomes (derived from key stage 

outcomes) and termly targets which is a stepping stone towards the annual outcome. The EHCP 
is the main driver for addressing the core needs of learners. The EHCP will inform the formative 
and summative assessment of learner progress aligned with the national Engagement Model (from 
Sept 2021)  

  
• EHCP targets are related to the areas of need or planning for preparation for adulthood (PfA)  
  

http://www.tvs.brent.sch.uk/website/curriculum/117147
http://www.tvs.brent.sch.uk/website/curriculum/117147
http://www.tvs.brent.sch.uk/website/curriculum/117147
http://www.tvs.brent.sch.uk/website/curriculum/117147
http://www.tvs.brent.sch.uk/website/curriculum/117147


• The School uses its own derived system to model the Engagement Models’ bespoke nature. 
VHAS is used with some learners to measure progress in core skills. At the end of each key stage, 
learners are assessed and awarded VHAS attainment.  

 

5. Improving access to the English curriculum  

Staff at The Village make reading more accessible by:  

• Ensuring that communication opportunities are of high quality and enjoyable, relevant and motivating  

• Providing access to appropriate ICT to support and develop learners’ work  

• Providing opportunities for learners to communicate through the most appropriate means or by a 

combination of means, for example, body movements; eye gaze; facial expression; gestures including 

clapping, waving, pointing and signing; fingerspelling; photographs; pictures and symbols; objects and 

objects of reference; electronic communication aids and switches.  

• Supporting their own speech and prompting pupil responses in shared reading and writing activities and 

in discussion work through signs, symbols, visual prompts and through appropriate models to support 

learners’ responses.  

• Encouraging interaction with the other learners, in addition to interaction with staff.  

• Using materials and resources which learners can access through sight, touch, sound, taste or smell, for 

example, tactile books, story sacks and boxes, tapes  

• Sensitive and thoughtful adult support, for example, correct positioning so that learners can make 

purposeful movements or focus on an activity; coactive exploration; sensitive interpretation of the 

meaning and purpose of communication  

• Allowing time for learners to settle and be familiar with their environment, and to respond and 

communicate, for example, to reach for, grasp or release an object, and to attempt tasks independently  

• Adapting equipment, tasks or environments and providing alternative activities where necessary, for 

example, simplified text  

• An awareness of the pace at which learners work and the physical effort required A balance of 

consistency and challenge, according to individual needs.  

Learners with a hearing impairment may need:  

• A greater emphasis on visual and tactile approaches  

• A carefully considered environment in which listening activities can take place, for example, limited noise 

levels and background noise for those learners wearing hearing aids.  

Learners with visual impairment may need:  

• An emphasis on tactile and auditory cues  

• Activities and objects presented in particular ways, for example, with a verbal cue within their visual 

range; with verbal descriptions of objects and pictures  

• To know who is working within their group  

• To be carefully positioned in the group, so that they can make effective use of their vision  

• Equipment to support access, for example, appropriate lighting, enlarged or reduced print, tactile books, 

materials with clear contrasts, equipment to enlarge pictures and texts, the use of objects of reference, 

specific alternative communication systems such as the use of “Moon” or Braille  



• A carefully considered environment in which listening takes place, as the auditory input for learners with 

visual will have a greater significance, and some learners may benefit from the use of small, enclosed 

spaces where sounds are enhanced and extraneous noise is reduced  

  

English as an Additional Language (See also separate EAL Policy)  

Many learners at The Village School regularly are experiencing or speaking a language other than English. 

As well as being committed to diversity and building on our learners’ knowledge of other languages and 

cultures, we also ensure that all our learners develop as competent and confident communicators and 

writers of English. This guidance is intended to help teachers do this. It focuses in particular on ways of 

assessing Our Speech and Language therapist work closely with our specialist teachers, all teachers, 

class staff in identifying the early progress learners make in communication skills and learning English as 

an additional language (EAL), in such a way as to ensure that learners’ attainment is appropriately linked 

to their full national curriculum entitlement.  

Our class and subject teachers are:  

• knowledgeable about learners’ abilities and their needs in English and other subjects  

• use this knowledge effectively in curriculum planning, classroom teaching and pupil grouping make good 

use of specialist language support teachers and bilingual assistants, and speech and language therapists 

when teaching and monitoring progress  

  

Our additional therapist and support staff will:  

• work with class and subject teachers effectively to make focused and systematic  

• assessments of learners’ communication, including their use of the first language, as appropriate  

• help match the language demands of the curriculum to learners’ skills and needs, to  

• maximise learners’ development of communication and English  

• provide effective specialist teaching for groups or individuals  

• contribute to curriculum planning as members of a teaching team, to ensure continuity and progress 

within the national curriculum subjects;  

• help strengthen links between home, school and community  

Name of policy: Reading & writing policy  
Effective from: Jan 2022 
Next review: Jan 2023 
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