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Quality Assurance Review  
 
The review team, comprising host school leaders and visiting reviewers, agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all levels Not applicable 

Quality of provision and outcomes 
 
AND 

Not applicable 

Quality of provision and  

outcomes for disadvantaged 

pupils and pupils with additional 

needs 

 

Area of excellence See Ability Project 

Previously accredited valid areas 
of excellence 

Physical Education 12/03/2018 

 

Overall peer evaluation estimate Not Applicable 

 
Please note that a Challenge Partners Quality Assurance Review is not equivalent to 

an Ofsted inspection, and agreed peer evaluation estimates from the review are not 

equivalent to Ofsted judgements. 
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1. Context and character of the school 

The Village School is a large special school with 308 pupils aged 4 to 19 in 38 classes 
on three sites. Two of these are co-located in the neighbouring secondary school and a 
mainstream primary school. The school became an academy in March 2019, forming the 
Compass Learning Partnership Trust with Woodfield School. The previous deputy 
headteacher become the acting head in June 2020 and substantive head in October 
2020. Deputy head teachers, both new to the school, were appointed in May 2020 and 
April 2021. All pupils have an education, health and care plan (EHCP). They have a wide 
range of severe (SLD) and profound and multiple learning difficulties (PMLD), autism 
and increasing complex additional medical and sensory needs.  
 
The curriculum is organised in three pathways: ‘stepping stones’ for PMLD ; ‘tracks’ for 
SLD; and ‘lanes’, a modified subject specific learning curriculum, for those with less 
severe learning difficulties. The ‘Village levels’ assessment system sits alongside this. 
The proportion of disadvantaged pupils is above average and pupils are from a wide 
range of ethnic backgrounds. There are two cafes and a shop on site, providing a wide 
range of life and work experience for pupils of all ages. The school employs a lead 
speech and language therapist, three other speech and language therapists and two 
occupational therapists and assistants.  

 

2.1 Leadership at all levels - What went well            

● The new headteacher is reorganising the senior and middle leadership structures. 
Each of the two deputy head teachers is responsible for the primary and 
secondary parts of the school and whole school initiatives. This is enabling these 
sections of the school to further develop the provision for the age and stage of 
pupils and to lead new developments in accreditation, for example.  

● Middle leaders are responsible for leading the continuing refinement and 
implementation of the three curriculum tracks within their areas. They ensure that 
the curriculum is both equivalent to and adapted for the needs of pupils on the 
other sites. They have ensured that reading and writing pathways are clearly 
defined and this enables pupils to make rapid progress.  

● Leaders have worked with all staff to write a ‘preparation for adulthood’ curriculum 
that starts with the youngest pupils and builds skills in independent living, 
employment, community inclusion and health. The skills in all these areas are 
practised from the early years foundation stage and continually built on in all 
aspects of the curriculum. For example, older pupils developed the very wide 
range of skills needed to run a school shop. They are enthusiastic, knowledgeable 
and competent ‘sales assistants’ who supported customers with their purchases.  

● Leaders continually evaluate the quality of the provision and outcomes through 
pupil progress meetings. They work closely with teachers to ensure that EHCP 
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targets are central to personalised planning for pupils. This enables pupils to gain 
skills covered in the preparation for adulthood curriculum, for example.  

● Leaders are continuing to evaluate and further develop all the positive outcomes 
from remote learning and working during the pandemic. Staff and parents have 
developed new skills as they have shared resources and strategies for working 
with pupils and some pupils have made accelerated progress as a result. Parents’ 
attendance at meetings and annual review meetings has improved and there has 
been more involvement from other agencies on virtual platforms. 

● The therapy team work seamlessly with class staff to ensure that therapy is 
integrated into learning activities. During the lockdowns, the team created a 
significant bank of video resources to support parents in delivering communication 
and therapy to children. This is used well to train new staff.  

● Leaders planned and prepared for a recovery period for pupils, but they were 
really eager to return to the familiar timetable and routines. There are a few pupils 
still at home, due to their medical conditions and parents’ anxiety, and they are 
accessing learning remotely. 

● Leaders highly value pupils’ views. The school council is active and excited to be 
involved in the further development of primary and secondary departments within 
the school.  

● Governors are proactive in continually reviewing their knowledge, practice and 
processes. They have an annual review of this with advice from an external 
consultant. They have reorganised their work as link governors in line with the 
changed leadership structure in the school. They have maintained excellent 
oversight and knowledge of the school during the pandemic and fully supported 
the leaders including making the strategic appointments of headteacher and 
deputy headteachers. 

 

2.2 Leadership at all Levels - Even better if… 

… middle leaders are empowered to further develop and embed the well-defined 
curriculum.  

… senior leaders continued to fully develop the partnership between teachers and 
teaching assistants so excellent practice is consistent across the whole school.  

 

3.1 Quality of Provision and Outcomes - What went well 

● School staff work very collaboratively in all areas, both within class teams, across 
departments and with the therapy team. Lessons throughout the school are 
characterised by high levels of engagement by pupils and seamless teamwork in 
class teaching teams. Staff creatively present learning in meaningful, relevant and 
experiential ways that continually prepare pupils exceptionally well for the next 
stage of their education, training or employment.  



 

 

QUALITY ASSURANCE REVIEW 
 

REVIEW REPORT FOR 
THE VILLAGE SCHOOL  

 

● Class teaching teams work very well together to provide activities that engage 
and motivate pupils and work on their personalised curriculum. Support staff 
echo, model and target pupils’ engagement to ensure they are able to access 
exploration and experience. Staff do this patiently and persistently so that where 
possible children are able to make meaningful choices in their learning. 

● Staff work seamlessly with occupational therapists to develop pupils’ involvement 
in motor and sensory learning and understanding. For example, in a ‘sensory 
circuits’ session pupils understood the routines and procedures and made 
independent choices to move from one activity to the next. 

● The therapy team have an excellent understanding of education and how their 
work will impact the learning environment. They work creatively with classroom 
staff to train and implement individualised measures to support therapy within the 
classroom and curriculum.   

● Teachers fully integrate the well-documented reading approaches and pathways 
in developing pupils’ early reading skills. These lessons are well paced, use high 
quality resources and as a result pupils are fully involved. Teachers incorporate a 
range of early-reading approaches which are focused on functional literacy. 

● Teachers adapt resources to different learning styles so that pupils manipulate 
resources with confidence and familiarity demonstrating real ownership of 
learning. Key Stage 1 and 2 pupils use ‘real life’ resources in lessons as part of 
the well thought out preparation for adulthood curriculum. Older pupils worked in 
groups when weighing ingredients and looked at food labels when learning about 
healthy food. 

● Positive behaviour approaches have been in place at the school for several years. 
Staff persevere and give pupils who are experiencing challenges or difficulty the 
appropriate time and space to recover using co-regulation strategies or movement 
breaks so that they can continue learning.       

● The expressive arts curriculum is an integral and valued part of the ‘core offer’ for 
all pupils. Staff have constructed clear ‘skills ladders’ which chart a sequence of 
learning. So next steps are developmental and build on prior knowledge and 
understanding. This ensures a whole variety of skills are valued, honed and 
celebrated so that pupils grow in confidence through music, art and dance.  

● Staff use expressive arts not only to celebrate diversity and culture but also to 
provide many and varied opportunities for pupils to excel. Staff and pupils in 
Village 1 collaborated and created a beautiful mural. In a music lesson, pupils 
demonstrated joy and skill in using a range of percussion instruments and 
equipment that developed musical understanding and competence. 

● Staff rose to the challenge of providing high quality online learning during the 
lockdowns. They developed and refined their practice highly effectively so that in 
the second lockdown pupils’ progress was maintained and there was little loss of 
learning. Some pupils’ skills accelerated as parents became fully involved in their 
children’s education at home. 

● Assembles now take place online. All classes were clearly familiar with the 
routines and practice so that engagement, which was enthusiastically scaffolded 
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by staff, was high and the SMSC values were shared by all. The extended offer 
for learning to reach all pupils was evidenced when a pupil overseas participated 
with enjoyment.   

 

3.2 Quality of provision and outcomes - Even better if… 

… all staff further recognised and took more opportunities for pupils to take ownership 
of their learning. 

 

4.1 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs - What went well  

• All pupils at the Village School have additional needs and many are 
disadvantaged. School leaders asked the review to focus on the provision for 
those with complex medical needs.  

• Senior leaders account for pupil premium funding and use it for enhancing the 
provision for pupils facing additional barriers to learning. Staff purchased a 
platform that enables pupils to learn to navigate their wheel chairs independently. 
Several pupils have made rapid progress, learning left and right and showing 
great delight in this.  

• Staff have apportioned specific support for the most vulnerable pupils whose 
mental health and well-being have suffered during the lockdowns. On the return to 
school they have had play therapy, for example, which enabled pupils to express 
their feelings and staff to rebuild the excellent relationships that are foundational 
in this school.  

• In lessons in ‘stepping stones’ classes, staff are prompt in optimising learning 
opportunities as they move pupils from wheelchairs to walkers for the morning 
‘stretch and move’ outside. Staff change glasses for pupils so they engage more 
effectively with the grid and eye pointing to communicate. This enabled pupils to 
have their needs responded to individually and in a timely way. 

• Staff are continually presenting challenges and trying new resources and 
adaptations for pupils to extend their skills. They work really well with therapists 
so that the right equipment is made available, for example, a pupil had made very 
rapid progress in motor skills in a particular walking frame because he was given 
many opportunities to practise. He was clearly delighted he could manoeuvre 
himself to where he wanted to play with his friends. A recent purchase will enable 
pupils in wheelchairs to experience swinging. 

• Staff plan creative whole school experiences such as the recent Windrush 
installation to make immersive learning experiences that are as fully accessed as 
possible by all learners. Multisensory input of the ship, including strong ropes to 
feel, and an imaginative soundscape evoked the whole experience for pupils.  
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4.2 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs - Even better if… 

… staff continued to further develop provision to maximise learning for pupils with the 
most complex needs. 

 
 

5. Area of Excellence     

See Ability Project and how schools work with professional optometry teams.  

Accredited 

 

5.1 Why has this area been identified as a strength? What actions has 

the school taken to establish expertise in this area? 

• The Children in Focus Campaign that started the See Ability Project raises the 
profile of the school both locally and nationally. This campaign aimed to enrich the 
lives of people who have sight loss and challenges to learning. See Ability have 
worked closely with the Village school since October 2013 administering eye tests 
for all the pupils, with parental consent, providing free glasses as well as follow-up 
appointments, troubleshooting, fixing and reordering glasses. They also work 
closely with the Village School’s multi-sensory impairment team to develop 
sensory strategies, staff training and targets which are directly linked to the 
curriculum.  

• The See Ability team comprises a dispensing optician and ophthalmologist 
working in the school. They are part of a project with NHS England to pilot visual 
impairment provision in all special schools. The Village School’s leaders are, 
therefore, extremely well placed to support schools when this provision is 
implemented for them. They can support leaders with introductions and guidance 
in developing approaches to optometrist provision. They have developed and can 
provide a model for working with pupils, schools, communities, families and 
professionals. They are able to support in ongoing monitoring and approaches to 
developing skills within the class teams and provide strategies for the early 
identification of related challenges.  

• Family engagement has been exceptional, families are now trusting the service at 
The Village School and have developed clear knowledge and understanding of 
the need to ensure their children’s’ visual impairment is monitored and supported. 
The expertise and multidisciplinary working of the team is exemplary ensuring all 
pupils needs are met. 
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5.2 What evidence is there of the impact on pupils’ outcomes? 

• Pupils have been able to access learning with instant results when the glasses 
have been fitted. Over 200 of the pupils need glasses. The accurate assessment 
and prescriptions for spectacles for students with identified visual impairment 
have resulted in improved progress and development of skills for pupils. Pupils 
have increased in confidence and become adventurous and independent. The 
team reviewed historic pupil achievement data. This shows visually impaired 
pupils achieving above expected progress in reading and improved personal and 
social development since the implementation of the See Ability assessment and 
targeted plans. 

• Over the longer term, in-class training for staff takes place on a regular basis 
allowing staff to develop and hone their support of sensory impairments. They 
develop ideas, resources and strategies to work with these pupils in small group 
and one-to-one sessions in all aspects of the curriculum. This has been important 
in developing communication, particularly access to augmented communication 
devices, independence and life skills. Staff implement targeted individual plans 
and activities to develop visual, auditory, motor and mobility skills to overcome the 
visual impairment. With the optometrist team on site there is no lost learning time 
in attending appointments and the team can check pupils in class, not just in a 
clinic. 

• There are numerous case studies showing the significant impact on pupils and 
their access to learning. Pupils with autistic spectrum conditions have vastly 
improved behaviour as a result of being able to see clearly. Pupils with severe 
learning difficulties have been able to see their parents clearly for the first time.  

  

 

5.3 What is the name, job title and email address of the staff lead in 
this area? 

Name: Tanja Holer / Martina Babinova 

Title: Multi-sensory impairment team 

Email: tho@compasslp.co.uk / mba@compasslp.co.uk 

 
6. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

School leaders wish to keep the links alive that have formed with colleagues in the wider 
network.  They would like to have links with others setting up provision for 19 to 25 year-
olds. 
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This review will support the school’s continuing improvement. The main findings 

will be shared within the school’s hub in order that it can inform future activities. 

 

Schools can access the School Support Directory; the Challenge Partners online 

tool that enables schools to connect with other schools in your hub and across 

the national network of schools. 

 

Schools can also attend Sharing Leading Practice events where schools 

showcase excellent and/or innovative practice. Sharing Leading Practice events 

allow school leaders with specific improvement needs to visit a school or attend 

an online webinar hosted by a school, with outstanding provision in that area. 

 

Both the School Support Directory and the Shared Leading Practice events can be 

accessed via the Challenge Partners website. 

 

 


