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The Stepping Stones curriculum at The Village School is a process-based, sensory and 

developmental curriculum, focussing on the skills gained through a wide and rich range of 

activities and experiences, maximising motivation and enabling learners to make sense of the 

world around them. 

The Stepping stone pathway is designed for pupils with Profound and Multiple Learning 

Difficulties (PMLD) who have more than one disability as well as an Autistic Spectrum 

Condition (ASC).  

Intent  

Our Stepping Stones curriculum aims to ensure that the journey our pupils take through their 

education is informed. Through ensuring their access to the appropriate curriculum model we 
intend to secure outstanding outcomes to develop their academic achievement, 

independence, engagement, and social development as they transition through school and 

move towards adulthood. 

Our aims:  

The Village School Stepping stones curriculum aims to provide a wealth of varied sensory 

experiences for our pupils within an active learning environment thus enabling them to: 

• Show engagement through exploration, realisation, anticipation, persistence and 
initiation 

• Develop communication skills, interact with others and make wants and needs known 
show preferences, make choices, develop pupil’s voice 

• Build a sense of self and of belonging 
• To enjoy learning and embrace an enriched curriculum 
• To develop early concept understanding such as contingency awareness and object 

permanence and to build towards early developmental milestones 
• To develop gross and fine motor skills, support postural and physical development and 

promote independence and mobility. To overcome sensory integration barriers 
HI/VI/MSI 
 

The focus is very much a ‘needs’ led programme with an emphasis on multi-sensory 

approaches and experiences with a clear focus on developing children’s communication, 

engagement, and physical development.  

The Stepping stones curriculum reflects the cross-curricular and multidisciplinary nature of 

everyday practice.  

Our Curriculum focus on key principals:  

1. Always something: If our pupils have things in their hands, are interacting or reacting 
to their environment, they are learning 

2. Always choosing:  You choose: We use every opportunity to make choices, show 
preference and enhance pupil voice 

3. Always fun: We learn best when we’re having fun, learning through play and enjoying 
our learning. Now is the time to have fun and be fun 

 
Curriculum Planning and Organisation 

The Primary School  

The KS1 and 2 follow a topic-based multi-sensory curriculum which is based around their 

Personal Learning Goals (PLG) but also allows for exploration of a wide variety of topics. 

Topics follow the themes and support early communication, cognition skills, movement, fine 

motor skills as well as creative development through drama, music and the arts.  

All sounds, movement, facial expressions and smiles are responded to as communication and 

pupils are encouraged to make themselves heard. Pupils access mobility walks to experience 
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the local environment and when appropriate we go out on local trips (normally in the spring 

and summer term when it is warmer). 

The Secondary School  

KS3,4 and 5  follow a topic-based multi-sensory curriculum that is wholly individualised to 

children’s PLG targets. Topics loosely follow the sensory themes but will be tailored according 

to group interests and current affairs. We will consider local and national events, seasonal 

changes and local theatre programs; creating topics using these. The group focuses on social 

experience and building friendships, we work hard to support interactions between children 

and adults that are responsive to student communication attempts and emphasise children’s 

personality traits and individuality. Activities happen in a mixture of group experiences and 

one to one task and we place high importance on real-world experiences – valuing that the 

real world is the best multi-sensory environment available to our young people. 

Accreditation at KS 4 and 5. The key stage 4 and 5 students work towards personal progress 

qualifications – these will be chosen to compliment the PLG targets of the individuals and will 

be balanced with classroom teaching which allows for a breadth of experience and 

developmentally appropriate challenges.  

How activities are taught 

Teachers must ensure that the curriculum on offer to each learner is broad and balanced and 

covers all of the areas of pupils’ development.  

Classrooms are set up to provide continuous provision and sensory exploration activities 

throughout the day. Every class has an Inclusive communication environment set up. We use 

child-led and play-based approaches to teaching. The curriculum follows a topic approach as 

a rolling program differentiated for every key stage which aims to cover a variety of themes.  

Although sessions are planned and delivered in a variety of ways (whole class, group, and 

individually) all teaching is individualised. The adult’s role is to facilitate learning across all 

areas for the curriculum and school day. Social skills are given high importance through 

Intensive Interaction sessions, small group work, and encouraging being together where 

interactions are encouraged between our pupils.  

We want our Stepping Stones pupils to be aware of, and fully involved in the life of the school 

and their peers on different pathways 

Children with complex medical and behavioural needs within these classes have teaching and 

learning activities delivered as and when their health allows, this does not necessarily need to 

be as timetabled. Teachers should prioritise curriculum areas/sessions for children whose 

access is limited by their health. The same applies to children who are not present due to 

absence or outside agency-led sessions. 

Our curriculum is highly personalised focused on pupils achieving the best they can be in all 

areas of Education, Health and Care Plan (EHCP) and Preparation for Adulthood (PfA).  

The Core (EHCP) areas of focus are:  

● Communication and interaction  

● Sensory and Cognitive Development 

● Physical Development 

● Personal Social & Emotional Development and Wellbeing.  

All children and students also have a focus on Preparation for Adulthood (PfA).  Those areas 

include: 

● Employability  

● Participation in Society  

● Independence  
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● Health and Wellbeing  

All children have outcomes from core areas linked to areas of PfA. 

Children have end of the Key stage targets, Annual and termly targets set from key      
documents and assessment frameworks.  

● Engagement Model  

● V levels  

● Speech and language therapy  

● Physiotherapy 

● Occupational health therapy  

● Objectives and targets are also negotiated with parents and other professionals. 

To assess pupils we are using the Evidence for Learning  app (EfL) where  staff can use 

videos or photos observing the pupil, talking to the family, therapists and other people that 

work with and know the pupil. Pupils are assessed each term and new targets set. 

Therapies form an important part of the curriculum for children in the Stepping Stones 

pathway. These should be seen as part of the curriculum and should not be seen as an 

addition.  Teachers planning should consider how these therapies can be extended during the 

school day and should be included in planning.  

The Speech and Language Therapy team provides input in relation to augmentative and 

alternative communication (AAC) methods such as switch access, use of photographs, 

symbols, signs and daily cues. Physiotherapy (NHS) and Occupational Therapy teams work 

together to deliver programmes including both passive and active stretching sessions in class, 

individual and whole group movement programmes which aim to maximise purposeful 

movement within a set of motivational tasks that are verbal, aural and physically stimulating. 

Classroom Environment  

Informative 

Information relevant to the children’s needs should be displayed within the classroom setting 

in appropriate areas.  This information can include care plans, self-help and changing needs 

positioning needs and manual handling information.  

Children’s current targets and objectives are displayed in relevant areas including within the 

classroom, bathroom/changing room and outdoor areas. Targets for swimming, rebound and 

feeding are made portable to be taken to the different areas. 

 

Learning and Celebration 

Learning displays in Stepping Stones classes are interactive and often take the form of display 

tables or sensory areas.  This could be turning a corner of a classroom into an under the sea 

cave with a sensory exploration table for example.  Wall displays can be used to celebrate 

work created by children and their achievements.  These can include photographs, 

observations and pieces of work.  

Outdoor learning 

The outdoor environment should be an extension of the classroom. The outdoor area should 

be planned for and resourced appropriately. Classrooms that share outdoor areas may share 

outdoor provision as opposed to replicating resources.  

Physical Development  

Physical development is an integral part of the curriculum for many children in the Stepping      
Stone group.  Progress towards PD targets and physical independence, no matter how small, 
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is promoted throughout all areas of the curriculum and within all aspects of the school day.  

Planning highlights ideas for postural management positioning and opportunities to promote 

targets and physical independence. 

Planning 

     TVS uses a topic-based approach to long term planning which is changing depending on 

the Key Stage. The skills children are learning might be similar, but the context and 

experiences are changing depending on where a child is on their educational journey. The 

primary school focuses more on play development and sensory exploration in school 

environments. Secondary school is shifting the focus on life skills and community experiences. 

Each term has a specific topic and focus.  There are whole school and cohort events planned 

for each topic.    

Medium-term planning (schemes of work) is highlighting objectives and detailing session-

specific ideas to be focussed on across the term.  

Short Term planning is session-specific.  These can be either consistent sessions where the 

activities stay the same or sessions where the activities vary day by day or week by week.    

The planning has clear differentiation linked to the outcomes identified in the EHC plan. Pupils 

in the Stepping       Stone pathway do not make rapid progress so planning should include 

latitudinal progression to allow pupils to apply the skills they acquire in different situations. 

Consistent sessions include 

Early Functional Skills 
Early communication, 

Social Interaction  
 

Sensory & Cognitive Development 
Exploring and interpreting the world. 

RE, Technology 
 

Emotional development and Independence  
Wellbeing. 

PHSE, Relationship Health Education (RHE) 
 

Physical development 

PE, Swimming, Yoga, OT, PT, Physical Management Strategies, Rebound  

Creative and Personal Development 

Art, Music, Dance and Drama 
 

Teaching Strategies  

The purpose of this section is to give a brief outline of each of the suggested activities which 

teachers may timetable as regular weekly events. This is not a definitive list of activities, 

however, and is a work in progress; new activities will be added as ideas develop. ICT is 

integral to our PMLD curriculum and will be taught through many of the activities. Teachers 

should use and choose what is most appropriate for their class though there is an expectation 

that many of them will be covered.  

Inclusive communication environment  

At the Village school, we are promoting an all-inclusive communication environment where all 
adults are aware and valuing all different ways a child may communicate to enable them to 
make and understand choices, express feelings, and needs, and involve themselves in the 
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world around them.  
 
This approach supports the use of: 
 

● Speech that is simple clear and at the right level for the person's understanding, 
● Body Language that supports and matches the spoken word, 
● Gestures that support and match the spoken word, 
● Signing that is done at the same time as speaking and in the same word order, 
● Pictures, photos, graphics and symbols that support both the spoken and written word, 
● Objects that can be used to stand for people, locations or activities, 
● Interactive approaches for those with profound learning disabilities and communication 

needs. 
The TVS environment provides all these types of communication which helps everyone to 

communicate better whatever their individual needs. 

1. Cues  

Underpinning the delivery of activities will be the extensive use of cues. This will include touch 

cues; sound cues; Objects of Reference (OoR); signing; symbol cues and photograph cues. 

Sensory cues. Pupils at a very early stage of development, particularly those with sensory 

impairments, are likely to need to start with ‘sensory cues. Some cues will be particular to 

individual pupils, for example singing a particular song. Other sensory cues are built into the 

activity (e.g: the smell of lunch or the sound of the bus engine). Use natural cues wherever 

possible, maybe exaggerating them (e.g: jingling the bus keys or knocking the spoon against 

the bowl) anything that may help pupils to associate that cue with what is going to happen 

next. Make sure the cues happen just before the activity begins so there are only a few 

seconds between the cue and the activity. Keep repeating your sensory ‘signifier’ throughout 

the time you are working with pupils so they can practice recognising it. Pupils need to be 

given a consistent routine to help them begin to learn to distinguish activities and people so 

eventually they can begin to learn to anticipate what is going to happen to them. For example, 

it might be helpful to adopt the following:  

● Lifting pupils’ arms before lifting them from chairs or floor  

● Making an upwards or downwards movement on the pupil’s body to signify being 

lifted or lowered in a hoist.  

● Putting your hands down behind the pupil’s back before pushing the wheelchair 

● Staff having a sensory ‘signifier’ (e.g. smell, touch, vocal cue) so pupils can begin 

to recognise different people 
 

The most frequently used types of sensory cues: 

 

● Touch cues. Touch cues - Canaan Barrie Signs - are simple signs which are 

made in a consistent manner to inform pupils about what is going to happen. 

Touch cues need to be used consistently to enable the pupil to assign meaning to 

them.  Gentle but firm pressure should be used so that the pupil may distinguish 

them from other forms of touch contact, i.e. touch cues for hello (a circle with your 

finger on the back of their hand) or finished (full hand stroking down the arm from 

the shoulder to the wrist). Touch cues can be individualised to the pupil and do not 

need to follow a prescribed form.  Touch cues are a form of receptive language; 

there is no natural progression to conventional signing through the use of them. 

 

● Video recordings (Audio and visual cue) These are usually pre-recorded videos 

that the specialist teachers and therapists have created which is played at prior to 

a lesson. This is used to indicate that the child is transitioning to a new room or a 

new session with a different teacher. 
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● Smell cues These operate on the same principle as sound cues, but they last 

much longer and therefore need to be used with care. A smell for the day might 

however be a useful additional cue – it's fish and chips so it must be Friday. We 

use two types of smell cues:  

▪ nature (e.g. the smell of lunch will indicate it is time for lunch, etc) 
▪ artificial smell cues (e.g. sense of the day)  

 

● Object Cues. These can be the objects that are part of the activity, for example, 

an object that is a cue for a drink should be the cup that the pupil usually uses or 

a child’s swimming costume is given to them before they go off to their swimming 

session. It should be offered as a cue as the activity begins. It is hoped that the 

pupils will eventually learn to anticipate the drink by opening their mouths as the 

cup is presented. All routine activities should have a sensory cue of some kind. It 

depends on the activity as to what the cue should be, but for most pupils it is not 

helpful at this stage, to have lots of different cues for different activities. It may be 

better to have a single cue for work time with another for the toilet and another for 

eating/ drinking. Also, a cue for going outside could be added, and also for any 

activities or places that are used regularly. 

 

● Objects of Reference. OoR are designed to be concrete representations of 

abstracts (words) and therefore should represent as near as possible the actual 

event. For some things (like lunch or drinks) this is relatively easy, but for others 

(such as Interaction) this is going to be very difficult, and to some degree, we are 

going to have to go with an abstract concept. Some pupils may make symbolic 

use of objects of reference where the object used is representative of the activity. 

For example, being shown (or feeling) a small red cup but using a larger blue cup 

for drinking.  

 

We can use OoRs in two basic ways.  

a) As an introduction to every discrete teaching session on the timetable before the 

session starts. This directly assists learners to make sense of a world where 

everyone but themselves is in control. There is after all no guarantee that learners 

can understand what we are saying. OoRs, therefore, act as a timetable and 

support the spoken word.  

b) As an introduction to set, routine times of every day, toileting, drinks, lunch etc. 

This OoR should be fixed and very accessible within the classroom, particularly 

for ambulant users. 

• Symbols and Photographs used as cues. This type of the visual cues provide 

an effective way to support understanding of spoken language, basic self-help 

skills and follow routines. 

Visual cues can help our students learn because they: 

• Allow more time for processing 

• Assist in memory and recall 

• Hold a child’s attention longer than auditory cues 

 

2. Makaton Programme 
 
Makaton can be used to supplement language at a receptive level or maybe a way a child 
may communicate. Stepping stones learners are non or pre verbal, therefore, using this 
language programme allows students to develop to be multi-modal communicators. It is 
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designed to support spoken language and the signs and symbols are used with speech, in 
spoken word order. Makaton signs are highly visual, concrete and very iconic (at the early 
stages). This makes them more motivating for pupils to look at and sometimes easier to 
understand than spoken words alone. Makaton signing can help to develop attention and 
listening skills, as well as encouraging engagement at all levels.  
 

 

3. Symbols and Photographs used for communication  

This involves the use of a visual symbol to enable communication and choice. Every child can 

benefit from visual learning through symbols and pictures.  We use symbols to support 

vocabulary, help with learning new words and separate understanding of concepts from 

decoding spelling. Most importantly, they help our pupils by increasing their independence 

and building their self-esteem. 

We use symbols and photographs to:  

• provide structure and routine 

 

• make choices  

 

• encourage independence 

 

• build confidence 

 

• improve understanding 

 

• avoid frustration and anxiety 

 

• provide opportunities to interact with others. 

 

4. Routines  

Also underpinning the delivery of Activities will be the extensive use of routines, a very much 

under-rated and underutilised opportunity to teach and learn. The very act of going to the toilet 

is a real opportunity to learn provided the same routine is used every single time by all 

members of staff. The same time(s) of the day, utilising the same changing areas, using the 

same language, the same OoR, the same verbal cues (of say 1,2,3, lift) when changing pads 

etc. Ensuring consistency in routines allows pupils to build upon previous learning 

experiences, and have many hundreds – possibly many thousands – of opportunities to 

practice and learn over their lifetime in school. Other routine times which must be consistent 

will be arriving at and leaving school; lunchtimes; break times; assemblies; the start and end 

of the day; the start and end of lessons. Cues that might help with establishing these routines 

might include using music, smells, touch cues, OoR etc. 

5. Interactive Sensory stories and Sensory Drama  

A chorus of song, sensory cue or action can be very useful define the task areas and allow 

learners to know that one part of the story is finished and another is about to begin. 

 

On a general level, sensory stories are excellent vehicles for delivering thematic topics in an 

interesting, exciting and wholly developmentally sympathetic manner. The essential elements 

of a story can be taken as: 

• Give it a beginning – introduce the story by ‘are we sitting comfortably?’, ‘looking and 

listening, etc. An object of reference and/or a musical cue for the story may be used  

            It should have relevance to the participants  
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• Use repetition. E.g. repetition in the story itself through a strapline that’s repeated at 

regular intervals like a short chorus in a song  

• Keep the actual story/episode short – and therefore easily remembered – through the 

telling of it may take half an hour or so, by the time you’ve introduced props and time 

for each learner to be actively involved in the story  

• Use all and every means of communication – signing, speaking, action, facial 

expression and props – but remember that the best storytellers primarily use their 

voices to paint the pictures. Use language selectively.  

• Use call and response to bring out the rhythm 

• Introduce sequences of dramatic events and make them the same every time to 

encourage anticipation of events  

• Make it exciting and dynamic. Give it emotional content with at least one major high 

point in the story Give it an ending  

• Build-in (and allow) as much audience participation as possible  

• Once devised, the same story should be repeated as appropriate over time so that 

students have a real opportunity to become familiar with it and practice their 

sequencing, turn-taking, anticipatory and memory skills – all essential base elements 

of communication. 

6.  Intensive Interaction. 

The approach focuses on teaching the Fundamentals of Communication that 

precede speech development. Intensive interaction helps develops skills like eye contact, 

mutual enjoyment and helps to build relationships. It is used to create rewarding 

communication experiences for learners where the individual’s vocalisations or behaviours are 

mirrored by their communicative partner. It is used to gain attention and build upon interactions 

overtime. Our staff are trained by our SALT team and use these approaches during specific 

times such as physio, pool, putting jackets on, music or movement session.  

We use many ways to do this. For example: 

• Using touch, including massage, help a child to feel safe and connected with others. 

• Introducing all sorts of stimulating sensory toys and experiences (bright, colourful, 

vibrating, nice-smelling, musical) for a child to explore and enjoy. 

• Watching closely how a child responds to different situations through their body 

language, voice and facial expressions – and responding to this. 

• Teaching a child to use different ways to communicate – such as using hand signs or 

using objects that are significant to them. 

The main learning motivation for both participants in the mutual enjoyment of the interaction.  

7. Sensology 

Sensology aims to wake up the five basic senses (see, hear, touch, smell, taste) and also 

movement-related sensory systems: the vestibular (balance, head movements and gravity) 

and the proprioceptive (body positions, body mapping and planning movements). The senses 

are stimulated and introduced individually and a familiar song/rhyme is used to cue in the 

session as well as children looking at themselves in a mirror. Sensology is used to support 

our pupils’ awareness, engagement and to enable them to make preferences. 

8. Tac Pac  

Tac Pac is an activity that pairs music and touch to promote communication, body awareness 

and social interaction as well as sensory, neurological and emotional development. It provides 

an ideal opportunity to develop reciprocal interactions and intentional communication. During 

these sessions, pupils/students are paired with a familiar adult. Through linking familiar music 

consistently with objects, actions and people in a pattern of different activities, the partners 

communicate with each other. Tac Pac provides a safe and structured framework for the 

https://en.wikipedia.org/wiki/Speech
https://en.wikipedia.org/wiki/Motivation
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‘receiving partner’ to contact their bodies, their environment and other people, and develop a 

relationship with these. The 'giving partner' ensures that each tactile experience is well 

organised and sensitively offered, and adjusted to suit the receiving partner's responses. A 

piece of music is chosen specifically to match the texture, character, and emotional quality of 

each tactile experience.  

9.  Sensory Cookery  

This is an activity that allows an infinite variety of sensory exploration and experience for all 

pupils and it is a fantastic vehicle for mathematical thinking and scientific exploration. 

Depending on the cognitive abilities of the learner, just the process of baking a cake covers 

areas like size, quantity, position, measurement, weight, the structure of properties, 

temperature, sequencing, cause and effect, estimation, counting, addition and subtraction, 

fractions, division etc. The state of the finished cake is neither here nor there – this is process-

based teaching and learning rather than objectives (skills) based on teaching and learning - 

of course, we can always buy a cake to eat at the end of the lesson! 

 

10. Movement, Physiotherapy and Swimming.   

All physical needs of our pupils are supported by a multidisciplinary approach with input from 

our teaching and support staff.  

Physical development should be integrated throughout the curriculum, with stretches, 

movement fine and gross motor tasks embedded through all learning areas. 

Therapy is based on goals, which are either identified in the classroom and/or from 

parents.   Therapy programmes may be provided for class staff to carry out for the whole class, 

or as individual programmes, or students may be taken outside of the classroom environment 

for specific therapy. A student’s plan may include postural management, stretching, range of 

motion, mobility, gross motor function, group exercise plans, and general physical 

maintenance. 

Swimming they following the aquaepps programme which has taught specific techniques for 

students with complex physical needs, which includes range of motion, stretching and exercise 

in a warm and relaxing environment. 

 

11. The movement to music sessions  

These are an excellent way of building muscle memory and improving both gross and fine 

motor control. At its simplest this might take the form of an aerobics session where a particular 

piece of music indicates a particular movement – say rocking back and forth or swinging arms 

from side to side. At first, this movement would need to be very heavily physically supported 

by an adult and indeed there may be an element of considerable resistance to which the adult 

would need to be sympathetic. Over time, however, we would be looking for a deeper 

understanding of what might be required, less resistance, moving towards passive 

cooperation, to active cooperation, to independent movement.  

12. Story massage  

The Story Massage Programme offers a fun and fully inclusive way of combining the creativity 

of story, song and rhyme with the benefits of positive touch.  At TVS story massage is an 

integral part of promoting positive mental health. The programme is based on ten simple 

massage strokes that are combined with the words of a story, song or rhyme.  

13. Sherborne Developmental Movement  

This was developed by Veronica Sherborne, and was based on Laban’s analysis of movement 

and movement qualities – this looks to extend the movement repertoire and vocabulary of 

learners; and explore the areas of the body and spatial awareness, relationships and creativity. 

Those wanting to develop this very interesting work should attend specific Sherborne training. 
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14. Rebound Therapy  

This is the therapeutic use of a trampoline to develop and promote motor skills, body 

awareness, balance, coordination and communication. It is designed to accommodate pupils’ 

abilities and disabilities, whilst drawing upon their previous experience and likes and dislikes. 

Improved health and fitness and greater independence are encouraged, whilst fun, enjoyment 

and the opportunity to succeed are of paramount importance. Rebound Therapy is accessible 

to pupils with a range of special educational needs such as specific physical difficulties, autistic 

spectrum disorders, learning difficulties, challenging behaviour, and/or coordination problems.  

 

15. Yoga  

Working with our pupils requires finding different and innovative ways of reaching our students. 

Yoga (incorporating massage and relaxation) with special needs pupils is experimental and 

intuitive and can be adapted to meet the needs of the individual. It aims to work towards:  

● improving body awareness,  
● improving gross and fine motor coordination, 
● increased flexibility  
● strengthening of muscles 
● enhancing the use of touch and smell  
● improving both verbal and non-verbal communication as well as greater social 

communication.  
 

16.  Creative arts  

Such activities as drama, movement, dance, music, and art are fantastic opportunities for 

communicating without language necessarily being the prime means.  

17.  Community and Integration Activities  

Opportunities within the school are usually around social activities, workshops etc. but where 

ever possible appropriate academic integration should be facilitated. Being part of the wider 

community should be a regular activity for all pupils and can take many different forms from a 

walk to the local park, shops, cafe, library etc. to joining in local clubs. Encouraging groups 

/individual pupils from mainstream schools to come into school to help with activities such as 

Sherborne Movement, Tac Pac etc., as well as arranging return visits by our pupils, are 

excellent ways of developing links within the wider community. 

18. Switching or eye-gaze  

The use of switches develops understanding of cause and effect (contingency responding and 
contingency awareness) and making things happen. Switches and eyegaze can enable users 
to have environmental control and can allow learners to make meaningful choices. The Switch 
progression road map guides learners towards developmental milestones. 

For pupils, at TVS the eye gaze is a way of accessing communication and learning via eye-
controlled devices. Students are assessed as to their suitability for this means of 
communication in conjunction with a speech therapist to ensure that this form of 
communication is best suited to their individual needs and is used under recommendations 
from therapists, e.g. use switches in group sessions. 
 
 
Assessment and Recording  

Class teams should record pupil progress during a session. Recording and reporting can also 

be aided immensely by the simple use of video. It enables staff to pick up on all sorts of things 

they might have missed as well as provide evidence of progress for end of year reports. Most 

teaching session end with a plenary, where the whole class pauses the formal teaching 
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process to celebrate success, record specific pupil progress, pick up areas of concern, and 

inform the next lesson. The teaching team will reflect on what they have seen and heard, 

taking the lesson as a whole but more importantly, each learner, one at a time. The success, 

maintenance or regress of each learner will be recorded, e.g. Learner A may have tracked the 

teacher for 5 seconds during a sensory story and shown excitement as it got closer to his turn 

to be tickled. Perhaps next time, Learner A will track for longer; at what point in the story does 

he start to get excited; will he get excited earlier in the story; does he show similar excitement 

for other parts of the story?  

Assessment, at regular intervals and in the most rigorous and accurate forms possible, is an 

absolute necessity if we are to be certain about providing an appropriate and individualised 

curriculum for each learner. It informs teaching, drives the recording of progress and is key to 

the successful education of our learners. 

The numbers allocated indicate where they appear in the whole map. Progress is assessed 

in three main ways.  

1. Assessing and recording V levels progress through the use of Evidence for Learning will 

fulfil the statutory requirements of the school and will be recorded each term. We believe that 

all of our Stepping Stones pupils are capable of demonstrating progress in a wide variety of 

areas of learning and it is essential that we record and report that progress.  

2. Assessing PLG  

3. EHCP/Annual Review learning outcomes. These should be achievable within a specific 

period relevant to each pupil and continuously assessed and recorded. We analyse the results 

as a whole school, key stages and phase groups. 


