
Quality of Education

Intent

Aspect Evaluated Commentary Grade

1 The curriculum is rooted in a strong 
consensus about the knowledge and skills 
pupils need to take advantage of 
opportunities, responsibilities and 
experiences of later life.

Leaders at all levels are highly ambitious to 
provide the best possible educational 
experiences to enable pupils to live active, 
interesting lives and contribute to their local 
community. The school vision of progress, 
inclusion and entitlement underpin all aspects 
of the curriculum and school life. Key Stage 5 
pupils spoke of how well they were prepared for 
going into the local community by the staff at 
school. The junior executive team, comprised of 
pupils, are an integral part of school leadership. 
They interview staff and give senior leaders 
further ideas for development at the school.

1c

2 The curriculum addresses social 
disadvantage strongly, giving all learners 
(particularly the most disadvantaged, those 
with (SEND) or high needs), the knowledge 
and cultural capital they need to succeed in 
life

 Disadvantaged pupils read regularly to adults 
at school and reading records show the 
excellent progress they make, whichever 
reading pathway they use. School leaders use 
comprehensive analysis of pupils’ 
achievements to check the progress that 
disadvantaged pupils make. Teachers give 
targeted support in classes when any gaps 
become apparent. As a result, school data 
shows that disadvantaged pupils are making 
better progress than their peers. 

1b

3 The subject curriculum contains content 
identified as most useful, taught in a logical 
progression, systematically and explicitly 
enough for all pupils to acquire the intended 
knowledge and skills.

The medium term plans provide the detail for 
delivery of core subjects and themes. From 
these the class teachers develop the short term 
plans which identify clearly the learning 
intentions, the subject specific knowledge and 
skills to be gained, and the activities to achieve 
these linked to the individual needs and EHCP 
targets of the pupils. The models for short term 
planning differ for Stepping Stones and Tracks 
and Lanes, reflecting the learning intentions. 
These plans reflect consistent sequencing of 
learning, as do the EHCP annual and termly 
targets. There is very good practice (evidenced 
in Evidence 4 Learning) in identifying the next 
and small termly steps needed to achieve the 
12 month EHCP targets. In the learning walk 
we looked at the EHCP literacy targets for 
pupils and could see this small step planning 
for reading, writing and communication.

1c

4 End-points are clear, ensuring pupils have 
the knowledge and skills they need to reach 
these points and succeed.

 Leaders have designed a Baccalaureate suite 
of recognised qualifications that underpins the 
curriculum at Key Stage 4 and 5 to prepare 
pupils well for the next stage. All leavers move 
on to education, training or employment. 

1b

5 The curriculum is planned and sequenced The whole school curriculum policy intent 1b
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well, building cumulatively on knowledge and 
skills taught before and leading to the agreed 
end-points.

statement is supported by planning which 
indicates the intended end points at the end of 
each key stage for each pathway of 
learners. Whilst it is ambitious and some pupils 
may not achieve the planned end points 
completely, this framework provides a model 
whereby the teachers can plan the small steps 
of learning along the way for each pupil. It is a 
framework which supports the setting of EHCP 
targets very well.

6 The curriculum reflects the local context, 
addressing typical gaps in knowledge or 
skills.

TVS curriculum is ‘knowledge-rich” and we 
seek to create a broad and balanced curriculum 
approach, where skills and knowledge are 
equally valued. The personalised design of our 
curriculum helps children to acquire the 
knowledge they need in order to learn ever 
more complex skills, and then gives them 
opportunities to practice and apply them over 
time, in order to master them. We take a 
rigorous approach to curriculum design and 
recognise the importance of developing 
knowledge and skills in equipping children for 
their lives and future learning. 

1c

7 Learners study the full curriculum, which 
remains broad and pupils are able to study a 
wide range of subjects in depth (including, 
academic subjects and, where relevant, the 
EBacc).

TVS curriculum is ‘knowledge-rich” and we 
seek to create a broad and balanced curriculum 
approach, where skills and knowledge are 
equally valued. The personalised design of our 
curriculum helps children to acquire the 
knowledge they need in order to learn ever 
more complex skills, and then gives them 
opportunities to practice and apply them over 
time, in order to master them.

1c

8 There is an equally high ambition for learners 
studying academic, vocational or technical 
subjects.

 Leaders have increased careers advisor 
support at the school. This has resulted in 
rapidly improving relationships with local 
colleges and employers so that the significant 
achievements and skills of pupils are fully 
recognised and they progress to higher level 
qualifications at college. 

2a

9 Disadvantaged pupils, or with SEND, are not 
given a reduced curriculum - unless there are 
compelling reasons that show why this is to 
their advantage.

We believe that in each pathway, there should 
be a set of a high-level learning intentions. We 
intend that the curriculum helps our learners to 
progress through their journey at TVS from 
EYFS to KS5 through scaffolding the skills and 
knowledge they need to succeed. Because we 
believe that "it takes a village to raise a child", 
and therefore we involve the local and wider 
community in the process of educating our 
learners, developing links with respect to work 
experience and careers support

1b

10 All pupils study the basic curriculum, which 
includes the national curriculum, religious 
education and age-appropriate relationship 
and sex education, or (in academies) pupils 
study a broad curriculum of similar breadth 
and ambition. The curriculum is not 
narrowed. 

 The curriculum is well designed to prepare for 
adulthood and develop as much independence 
as possible for all pupils as they progress 
through the school. Students in the sixth form 
spoke eloquently about how school staff 
supported  them with successful college 
applications and interviews. Pupils in Key Stage 
1 helped to arrange stock in the school shop. 

1c

11 The curriculum has been designed and 
taught in a way that enables pupils to read at 
an age-appropriate level.

The starting point in evaluating the Literacy 
curriculum is the Reading and Writing 
policies. Both recognise that the range of pupils’ 
complex needs means that some pupils will be 

1b



at referential and pre- reading and writing 
stages, and the thinking and planning reflect 
current research on child development including 
communication and on neurological research 
relating to working memory and executive 
functioning. Whilst the intent statements in both 
policies simply focus on the ambition for pupils 
to participate in reading and writing activities 
and develop their skills, the framework for the 
continuum of knowledge and skills to be 
developed for each pathway of learners 
ensures challenge, ambition and sequenced 
progress in the acquisition of reading and 
writing skills
Each pupils has a reading passport which 
indicates the reading skills the pupil has 
achieved, e.g. the key words. In addition 
another Learning Pathway record indicates the 
approach to reading needed by the pupil(e.g. 
pre-reading, phonics etc.) This same model is 
used for writing and numeracy. This ensures 
that planning is at the right level for the pupil 
and is good practice. 

12 Other information that reflects local priorities.

Implementation

Aspect Evaluated Commentary Grade

1 Teachers have expert knowledge of the 
subject(s) and courses they teach.

In-class training for staff takes place on a 
regular basis allowing staff to develop and hone 
their support of sensory impairments. They 
develop ideas, resources and strategies to work 
with these pupils in small group and one-to-one 
sessions in all aspects of the curriculum. This 
has been important in developing 
communication, particularly access to 
augmented communication devices, 
independence and life skills. Staff implement 
targeted individual plans and activities to 
develop visual, auditory, motor and mobility 
skills to overcome the visual impairment. With 
the optometrist team on site there is no lost 
learning time in attending appointments and the 
team can check pupils in class, not just in a 
clinic

2a

2 Teachers present information clearly, use 
appropriate discussion and enable pupils to 
understand concepts well.

 Staff are continually presenting challenges and 
trying new resources and adaptations for pupils 
to extend their skills. They work really well with 
therapists so that the right equipment is made 
available, for example, a pupil had made very 
rapid progress in motor skills in a particular 
walking frame because he was given many 
opportunities to practise. He was clearly 
delighted he could manoeuvre himself to where 
he wanted to play with his friends. A recent 
purchase will enable pupils in wheelchairs to 
experience swinging.

1b

3 Teachers check learners’ understanding 
systematically and identify misconceptions 
accurately.

To ensure efficient and timely identification of 
gaps in learning staff are constantly and 
holistically assessing learners, learning is 
broken down into meaningful progressive steps 
that allow staff to identify and respond to any 
gaps in skills and knowledge. Staff regularly 
monitor and update the curriculum to ensure it 
is underpinned by our intent and clearly 

1c



sequences progression throughout the learning 
journey

4 Teachers adapt learning activities as 
necessary, responding to the needs of 
learners.

Teachers work closely with therapists and stake 
holders to ensure that resources and activities 
are bespoke to the needs of the individual 
learners, The Village school is well experienced 
and resourced to do this. Strong relationships 
between learners staff and families allow this to 
continually be developed and adapted to secure 
the best outcomes for learners  

1b

5 Teachers ensure that pupils embed key 
concepts in their long-term memory and 
apply them fluently.

Repetition and consolidation are a key part of 
the approach taken by teachers at the village 
school, staff clearly understand and apply the 
Rosenshine principles along side a range of 
pedagogical approaches that allow embedding 
of skills and knowledge into memory. 
Scaffolding sequencing and transference of 
skills is at the forefront of our approach to 
learning. 

1b

6 The subject curriculum is designed and 
delivered in a way that allows pupils to 
transfer key knowledge to long-term memory.

At The Village School the curriculum refers to 
every learning experience offered by the 
school. Learning is constant and it is our 
responsibility to optimise every learning 
opportunity throughout the school day, whether 
in the curriculum focused time, during care 
routines or social times. Within our established 
ethos, our learners will gain confidence in 
making purposeful choices and increase their 
knowledge and understanding of the world 
around them.

1b

7 It is sequenced so that new knowledge and 
skills build on what has been taught before 
and pupils can work towards clearly defined 
end points.

To ensure efficient and timely identification of 
gaps in learning staff are constantly and 
holistically assessing learners, learning is 
broken down into meaningful progressive steps 
that allow staff to identify and respond to any 
gaps in skills and knowledge. Staff regularly 
monitor and update the curriculum to ensure it 
is underpinned by our intent and clearly 
sequences progression throughout the learning 
journey 

1b

8 Resources and materials selected by 
teachers reflect ambitious intentions, support 
a coherently planned curriculum and 
cumulatively build sufficient knowledge/skills 
for future learning and employment.

The curriculum is well designed to prepare for 
adulthood and develop as much independence 
as possible for all pupils as they progress 
through the school. Students in the sixth form 
spoke eloquently about how school staff 
supported  them with successful college 
applications and interviews. 

1c

9 Teachers and leaders use assessment well 
to check understanding and inform teaching 
so that pupils embed and use knowledge 
fluently (not merely memorising facts).

At The Village school, we believe that 
assessment is an integral part of the learning 
and teaching process. It is here to celebrate, 
share learners’ successes and reinforce future 
planning for the holistic development of all 
learners. The impact of our assessment is 
measured by the progress against the long-
term outcomes (end of the key stage) and 
readiness for life, which have a direct link with 
EHCP and PFA outcomes. Students from KS4 
are assessed using externally accredited 
programs including OCR Life and Living skills 
accredited courses, Entry level certificates, 
GCSE and Art's?awards and an in-house 
developed Baccalaureate.   

1b



Analysis of the benchmarking data provides 
insights into which areas have the most impact 
on outcomes. At TVS, we believe bringing all 
parties together for benchmarking sessions 
provides opportunities for challenge, discourse, 
and the promotion of continuous improvement. 

10 Teachers create an environment that allows 
the learner to focus on learning.

Teachers are highly experienced in working 
with specific needs they also use stakeholders 
including therapists and families to ensure they 
have the best possible approaches to focus and 
engagement, this includes sensory strategies, 
regulation approaches, tac-pac or attention 
autism where appropriate. The Village School 
curriculum is underpinned by the values of 
positive behavioural support ensuring that staff 
understand that the form and function of 
behaviour is of vital importance when creating 
proactive strategies to support behaviour.  The 
school is resourced with spaces for physical 
activity, sensory circuits and sensory rooms. 

1b

11 A rigorous approach to teaching reading 
develops learners’ confidence and enjoyment 
(across the curriculum). At the early stages of 
learning to read materials are closely 
matched to learners’ phonics knowledge.

Teachers teach reading skills systematically in 
lessons and integrate reading in many activities 
throughout the school day. Pupils following the 
functional reading pathway independently 
recognized symbols in sequences and this gave 
them a great sense of achievement. Older 
pupils used their knowledge of phonics to 
identify pictures and ordered the letters 
correctly to make the word

1c

12 A rigorous approach to teaching key skills 
ensures that pupils are able to access the 
curriculum with confidence and fluency.

Leaders have scaffolded the intent across key 
stages and pathways to support teachers and 
professionals in enabling the sequencing of the 
curriculum so that learners are able to develop 
the right knowledge and skills at the appropriate 
time. Subject leaders have been supported to 
create their own intent implementation and 
impact documents clearly demonstrating their 
understanding of this process.  

1c

13 Other information that reflects local priorities.

Impact

Aspect Evaluated Commentary Grade

1 Learners develop detailed knowledge and 
skills across the curriculum, achieving well in 
a wide range of subjects.

The School outcomes report demonstrates the 
impact of a well sequenced curriculum and the 
success of our learners over a wide range of 
subjects and activities. The quality assurance 
model now in place allows progress for all 
pupils to be tracked so that early identification 
of gaps in skills and knowledge can be visited 
to ensure effective sequencing. This also allows 
the use of research based interventions to be 
applied where necessary. 

1b

2 Results in national tests and/or examinations 
meet government expectations and compare 
well with other schools.

The complexity of need for most of the learners 
at village impacts on their comparison with 
other schools, we have worked alongside many 
other outstanding SEND schools creating 
moderation and assessment analysis groups to 
ensure our learners have the best possible 
outcomes. TVS is part of the The Brent Harrow 
Herefordshire assessment group , through this 

2a



group we are able to get an accurate picture of 
the progress our learners make. 

3 Disadvantaged pupils and those with SEND 
develop the knowledge they need to succeed 
and make good progress, gaining the cultural 
capital they require.

Disadvantaged pupils read regularly to adults at 
school and reading records show the excellent 
progress they make, whichever reading 
pathway they use. School leaders use 
comprehensive analysis of pupils’ 
achievements to check the progress that 
disadvantaged pupils make. Teachers give 
targeted support in classes when any gaps 
become apparent. As a result, school data 
shows that disadvantaged pupils are making 
better progress than their peers

1b

4 Disadvantaged pupils and those with SEND 
regularly participate in extra -curricular 
activities, trips and other enrichment 
provision.

The Village School has an inclusive ethos 
where every learner no matter their need or 
barrier will be part of and benefit from all 
element of the curriculum and engage with 
enrichment 

1a

5 Learners are ready for the next stage of 
education, employment or training, gaining 
(where relevant) qualifications that allow 
them to progress to destinations that meet 
their interests and aspirations.

 Leaders at all levels are highly ambitious to 
provide the best possible educational 
experiences to enable pupils to live active, 
interesting lives and contribute to their local 
community. The school vision of progress, 
inclusion and entitlement underpin all aspects 
of the curriculum and school life. Learners are 
able to share how they are  prepared for going 
into the local community, employment or further 
education  by the staff at school.

1c

6 Pupils make consistently good progress from 
their starting points (includes most able).  

The outcome report for this year clearly 
demonstrates the level of progress for all of our 
pupils, which is consistently good. This can be 
seen not only in the V level results but also 
against the EHCP/ PFA targets and also the 
targets set by therapists. 

1b

7 Pupils read widely and often, with fluency and 
comprehension.

Reading spaces are in every area of the school 
including in the classrooms. Staff understand 
what reading looks like for all the different 
learners and have the resources and 
knowledge to support this. Staff including the 
headteacher read weekly to pupils on Friday 
lunch times. Reading opportunities are 
embedded in all elements of the curriculum. 
Pupils are set on pathways in response to their 
ability and need for reading and a clear intent is 
set for these pupils at each stage. 
 Leaders have exemplified five reading 
pathways in the curriculum which are used 
according to pupils’ ability, aptitude and 
developmental stage. They have clearly defined 
these and recognise how pupils use a 
combination of functional, sight and phonic 
strategies to read. School data shows that more 
pupils on the lanes pathway have become free 
readers
 Teachers teach reading skills systematically in 
lessons and integrate reading in many activities 
throughout the school day. Pupils following the 
functional reading pathway independently 
recognized symbols in sequences and this gave 
them a great sense of achievement. Older 
pupils used their knowledge of phonics to 
identify pictures and ordered the letters 
correctly to make the word.

1c



8 Pupils learning off site for some, or all of the 
week (where relevant), are making good 
progress. 

Any off site learning e.g. Uxbridge college is 
part of an accredited course that allows close 
monitoring of progress and outcomes 

1b

9 Pupils develop and apply mathematical 
knowledge, concepts and procedures 
appropriately for their age.

The Maths policy document is very well thought 
through, starting with the clear premise that the 
pupils are on a mathematical continuum 
according to their stages of development. For 
pupils requiring a sensory and early cognitive 
development curriculum the focus is on 
exploring and interpreting the world through a 
mathematical lens, and for higher attainers the 
focus is on developing mathematical functional 
skills – early mathematical concepts and skills.
Both the understanding of the Maths curriculum 
by the subject leaders and the consistency of 
the application of the curriculum plans are 
clearly demonstrated this year. What the 
subject leaders expected to see was happening 
in the classrooms. The understanding of the 
developmental stages in acquiring 
mathematical knowledge and concepts strongly 
informs planning. Pupils are able to 
demonstrate intentional choices which reflect 
their understanding of the concepts. Clear 
examples where  pupils were learning how to 
use real money in a shopping exercise based 
on going to Aldi. Because of the props and aids 
it was a real and fun experience and the pupils 
were able to demonstrate good understanding 
of the cost of articles.

1c

10 Pupils are confident learners, with good 
attitudes to learning and the necessary 
determination to do their best. 

Pupils attitude to learning is consistently a 
strength of the school with strong relationships 
between staff and learners facilitating 
opportunities for pupils to engage in all 
elements of the curriculum. Leaders have 
developed well designed procedures and 
recording systems to proactively prevent stimuli 
and situations that cause pupils to 
communicate their anxieties through their 
behaviour. This individualised provision has 
significantly reduced recorded incidents and 
supported all staff in their management of 
pupils

1c

11 Other information that reflects local priorities.

Overall evaluation for quality of education

1b


