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All our learners have access to all pathways according to their need, learners may follow more than one pathway. 

The Reading Journey for all our learners  

We are ambitious and aspirational in supporting each learner to learner to gain enjoyment 

and reach their full potential in pre-reading and reading skills. 

Their achievements along their reading pathway will support our learners in their 

preparation for adulthood 

INTENT IMPLEMENT IMPACT 

For each learner to 

experience and participate in 

a wide variety of reading 

activities to support their 

enjoyment and development 

of pre-reading and reading 

skills. 

Due to the variety of needs within our school, there is not 

a single approach or published scheme that is used to 

support the teaching of reading.  

Our five reading pathways use a number of strategies 

including objects of reference, sensory stories, songs, 

intensive interaction, photos, objects of reference, CIP 

symbols, published and personal reading schemes and 

books, social sight vocabularies and phonics. Reading is 

embedded across the curriculum, including topic work. 

Each learner has been given 

increased opportunity and access 

and has found enjoyment and 

gained skills in pre-reading and 

reading skills. 

                                                  Our Reading Pathways 

Referential Functional Sight Phonics Free Reading 

The Referential 

approach seeks to 

formulate meaning 

by establishing the 

interdependence 

between words and 

the things or 

concepts they 

represent. 

Implementation 

Sensory cues: 

● Tactile 

cues 

● Sound 

cues 

● Visual cues 

● Olfactory 

cues 

● Object 

cues 

Objects of 

Reference 

Body signing 

The Functional 

reading approach is 

for those individuals 

who are not yet 

ready for a formal 

reading programme. 

Students on the Sight 

and Phonics 

pathways will also 

have functional 

literacy imbedded 

within daily activities. 

 

Implementation 

Photos/Pictures 

Symbols   

PECs 

Makaton 

Social sight 

vocabulary (signs and 

symbols in the 

community) 

 

Following 

 The Sight-reading 

approach has been 

found to be 

beneficial for many 

learners with Down’s 

syndrome and those 

on the Autistic 

spectrum. 

 

Implementation 

‘Look and Say’ 

Recognition and 

comprehension of 

words 

‘See and Learn’ 

scheme 

Social sight 

vocabulary 

100 High Frequency 

words 

The Phonics approach is 

a method of teaching 

learners to read by 

linking sounds 

(phonemes) and the 

symbols that represent 

them (graphemes, or 

letter groups).  

 

Implementation 

Twinkl Phonics (Primary)  

‘Letters and Sounds’ 

 (Secondary)  

 

Phonological awareness 

 Tricky words (sight 

reading)  

Comprehension of words 

 

 

 

 

The Free readers approach 
is for our learners who are  
 readers. It focuses 
on the enjoyment of reading 
and its ability to support all 
areas of development.  
It also develops the two 
dimensions of word reading 
and comprehension ( 
both listening and reading).  
 
Implementation 
Just as the definition of a 
free reader varies, there are 
no set rules about what our 
learners can and should 
read once they reach this 
stage. They’re likely to be 
reading longer, more 
complex chapter books, 
using a variety of texts and 
genres, including 
fiction, poetry, plays, non-
fiction and reference books.  
 

https://www.theschoolrun.com/english/poetry-and-plays
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Intensive 

interaction 

Photos/ Pictures 

Sensory Stories 

Massage stories 

Music cues 

TAC-PAC  

instructions in picture 

or symbol form 

 

 

 

 

 

 

 

 

 

 

 

 

  

Reading for enjoyment – bringing stories and 

books alive and having fun!! 
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Referential Pathway -  (Our total communication environment) 

 

‘The Stepping Stones curriculum at The Village School is a process-based, sensory and developmental curriculum, 
focussing on the skills gained through a wide and rich range of activities and experiences, maximise motivation and 
enable learners to make sense of the world around them.’ 

Our aims/ intent for our Stepping stones learners; 

• Show engagement through:  exploration, realisation, anticipation, persistence and initiation 

• Develop communication skills, to interact with others and make wants and needs known show preferences, 
make choices, develop learnervoice 

• Build a sense of self and of belonging 

• To enjoy learning and embrace and enriched curriculum 

• To develop early concept understanding such as contingency awareness and object permanence and to build 
towards early developmental milestones 

• To develop gross and fine motor skills, support postural and physical development and promote 
independence and mobility. To overcome sensory integration barriers HI/VI/MSI.  Stepping Stones Curriculum 

Policy 2021-23 
 

This pathway has been developed to support our Stepping stones learners to achieve early  
pre - reading skills, it focusses on helping them to make sense of their world through for example, 
the use of cues, objects of references, body signing, intensive interaction, sensory stories, 
massage stories and Tac Pac.   
 

Sensory Cues  
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Learners at a very early stage of development, particularly those with sensory impairments, are likely to 

need to start with ‘sensory cues’. Learners need to be given a consistent routine to help them begin to learn 

to distinguish activities and people so eventually they can begin to learn to anticipate what is going to 

happen to them. For example, Lifting children’s arms before lifting them from chairs or floor • Squeezing 

pupil’s shoulders before pushing their chairs . Staff having a sensory ‘signifier’ (eg: smell, touch, vocal cue) 

so children can begin to recognise different people. Some cues will be particular to individual learners, for 

example singing a particular song. Some sensory cues are built into the activity eg: the smell of lunch or the 

sound of the bus engine. We aim to use natural cues wherever possible, maybe exaggerating them eg: 

jingling the bus keys or knocking the spoon against the bowl; anything to help learners to associate that cue 

with what is going to happen next. Make sure the cues happen just before the activity begins so there are 

only a few seconds between the cue and the activity. Keep repeating your sensory ‘signifier’ throughout the 

time you are working with children so they can practice recognising it.  

Object Cues 

 From these sensory cues, learners can begin to increase a number of cues for the different activities about 

to take place. These can be the objects that are part of the activity, eg an object that is a cue for a drink 

should be the cup that the learnerusually uses. It should be offered as a cue as the drinking activity begins. 

It is hoped that the learners will eventually learn to anticipate the drink by opening their mouths as the cup 

is presented. All routine activities should have a sensory cue of some kind. It depends on the activity as to 

what the cue should be but for most learners with PMLD it is not helpful, at this stage, to have lots of 

different cues for different activities. It may be better to have a single cue for work time with another for 

toilet and another for eating/ drinking. Maybe a cue for outside could also be added or for the hall and for 

any activities or places that are used regularly.  

Objects of Reference 

 Some learners may make symbolic use of objects of reference where the object used is 

representative of the activity. For example being shown (or feeling) a small red cup but actually 

using a larger blue cup for drinking. Some learners at this stage might be able to understand and 

use a few words or even recognise a few pictures (eg: of themselves or their family/ classmates).   

Tac Pac  

Tac Pac is an activity that pairs music and touch to promote communication and social interaction 

as well as sensory, neurological and emotional development. It is used with learners who have 

sensory or neurological impairments, profound and multiple learning difficulties. During these 

sessions, learners are paired one to one with a familiar adult. Through linking familiar music 

consistently with objects, actions and people in a pattern of different activities, the partners 

communicate with each other. Tac Pac provides a safe and structured framework for the ‘receiving 

partner’ to make contact with their own bodies, their environment and other people, and develop a 

relationship with these. The 'giving partner' ensures that each tactile experience is well organised 

and sensitively offered, and adjusted to suit the receiving partner's responses.  

Intensive Interaction.  

First and foremost, Intensive Interaction is highly practical. The only equipment needed is a 

sensitive person to be the interaction partner. The approach works by progressively developing 

enjoyable and relaxed interaction sequences between the interaction partner and the person doing 

the learning. These interaction sequences are repeated frequently and gradually grow in duration, 

complexity and sophistication.  

As this happens, the fundamentals of communication are 

 ∙ Learning to give brief attention to another person 
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 ∙ To share attention with another person  

∙ Learning to extend those attentions, learning to concentrate on another person 

 ∙ Developing shared attention into 'activities, taking turns in exchanges of behaviour 

 ∙ To have fun, to play 

 ∙ Using and understanding eye contact, using and understanding of facial expressions 

 ∙ Using and understanding of non-verbal communication such as gesture and body language 

 ∙ Learning use and understanding of physical contacts 

 ∙ Learning to use and understand vocalisations  

The style of the adult is relaxed, non-directive and responsive. In fact, a central principle is that the 

adult builds the content and the flow of the activity by allowing the learner basically to lead and 

direct, with the adult responding to and joining-in with the behaviour of the learner. The teaching 

sessions are therefore frequent, quite intense, but also fun-filled, playful and enjoyable. Both 

participants should be at ease with enjoyment of the activity as the main motivation. A session 

could be highly dynamic, with a great deal of vocalisation, sometimes with physical contacts. A 

session could also be peaceful, slow and quiet.) Suitable games for Intensive Interaction are likely 

to be those that are very repetitive such as tapping fingers or making little noises. Either person 

can introduce a game but the adult needs to choose things that are within the pupil’s repertoire or 

close to what the learneralready does. Some learners are very music orientated so suitable games 

may be familiar songs. Other are much more physical and interaction could be achieved through 

whole body rocking, jumping or even running about. 

Makaton Language Programme Makaton 

 Makaton is a language programme using signs to help people to communicate. It is designed to 

support spoken language and the signs are used with speech, in spoken word order. Makaton 

signs are highly visual, concrete and very iconic (at the early stages). This makes them more 

motivating for learners to look at and sometimes easier to understand than spoken words alone. 

Makaton signing can help to develop attention and listening skills, as well as encouraging 

engagement at all levels. 

Body signing 

To encourage the understanding of language 

 • Brings the adult close to the pupil 

 • Makes adults language slower, simpler and clearer 

 • Compensates for visual aspects of non-verbal communication 

• It focuses the learneron listening  

• Provide tactile cues to the meaning of words 

 • Can give an accessible means for expressive communication 

 • To encourage the development of spoken language. 

Sensory stories 
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A Sensory Story is a short story of a few lines (or a longer story which has been pared down to a 

few short statements) brought to life through a selection of meaningful sensory experiences. A 

Sensory Story represents an ideal way of engaging our learners with books and reading      

 

 

 

The sensory umbrella helps me feel the story 

 

 

 

Sensory props help me to participate in the 

story 

 

 

 

 

 

I use the sensory props with my book to bring 

the story alive. 

 

 

I find Bag books  help me understand  the story 
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Music and music cues 

Music and music cues may be used in the classroom for transitions, sensory integration, and 

more. Music cues help to understand transitions and what is coming next. Repetitive songs 

supporting stories have also been found to positively support progress in early pre reading skills. 

Learners may be taught to sing the alphabet, instead of simply reciting the letters? The tones and 

sounds of a song help to solidify the patterns, making it easier for students to retain the 

information. 

Massage stories 

The Story Massage Programme combines the benefits of positive touch with the fun and creativity 

of words – whether as story, rhyme or song.  Ten simple massage strokes form the basis of the 

programme. These strokes have a name, such as The Circle or The Sprinkle, and an easy to 

recognise symbol making it fully accessible for all ages and abilities. 

Functional Pathway 

The Functional Pathway supports our learners to develop a more symbolic understanding of words 

through the use of, for example, symbols and photos. 

 

 

    I can now use symbols to understand my environment     

 

 

I can now use photos to make a choice 

 

       

 

I can now use photos to communicate 

  

 

      

I can now use symbols to make a choice 
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I can use photos at register time. 

  

 

 

 

 

Using pictures and photographs to help tell the 

story. 

I can now use symbols to understand my school 

day. 

 

 

 

 

 

I can use pictures to describe the characters. I can use my grid to answer questions about the 

story. 
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Sight Pathway 

The sight pathway introduces our learners to the look and say approach to learning words 

and phrases. 

The look and say method teaches learners to read words as whole units, rather than 

breaking the word down into individual letters or groups of letters. Learners are repeatedly 

told the word name while being shown the printed word, perhaps accompanied by a 

picture or within a meaningful context. 

Eventually learners learn to ‘sight read’ the word, recognising it through pattern recognition 

without any conscious attempt to break the word down into its parts. Over time learners 

build up a larger and larger vocabulary of whole words which they can recognise. 

 

 

 

 

 

 

I can now read my reading scheme book. I can recognise ‘fish’ from a choice of two words 
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.  

I can match words 1:1 I use a language master to practise new words 

 

Phonics Pathway 

The Phonics pathway may help some of our learners understand how words are formed. 

Words are built out of small units of sounds called phonemes. Phonics is the connection of 

these units of sound with the letter symbols (called graphemes). Using this system of 

learning enables fluent reading and writing. If you take the word ‘frog’ for example, 

although it consists of a single syllable, it contains four different phonemes: /f/ /r/ /o/ /g/. 

We base our phonics teaching on ‘Letters and Sounds’ supported by Jolly Phonics for our 

younger learners. 
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I am beginning to recognise some letter sounds. I can use my phonic knowledge to spell some 

words. 

 

The Free Reading Pathway 

What is a free reader? 

The term ‘free reader’ usually refers to a learnerwho has finished the reading scheme used 

in our school, and is now encouraged to choose from a wider selection of non-scheme 

books. 

They won’t necessarily have read every single book in the reading scheme – it’s common to 

skip titles or even whole stages as they progress – but will have worked through the levels 

to a point where their teacher feels their reading skills and comprehension are solid. 

At this stage, they’re able to tackle longer and more complex books, both fiction and non-

fiction. 

When our learners become a free reader? 

There’s no universally recognised point at which a learnerbecomes a free reader. It will 

depend on their own reading level . For example: 

 Our learners become free readers once they have finished the foundation levels of a 

reading scheme (such as Oxford Reading Tree stage 9). 

The next step being supporting them to combine reading schemes and free reading, 

choosing one reading scheme book and one title of their own choice at a time. 

Our need to have demonstrated a good level of competence in both decoding and 

comprehension before they can move onto free reading. This usually equates to Oxford 

Reading Tree level 9 or thereabouts (although, as explained above, some schools continue 

to follow the schemes into their upper levels). Most children reach this stage around the 

end of Key Stage 1 or beginning of Key Stage 2, although some will hit it sooner or later. 

There are no set rules about what our learners can and should read once they reach this 

stage. They are likely to be reading longer, more complex chapter books, but these could 

vary from Rainbow Magic to Harry Potter. 

Our learners will be encouraged to read from a variety of texts and genres, including fiction, 

poetry, plays, non-fiction and reference books. Some of these will be tackled in class, but 

the selection of free reading books that they can choose from should reflect the breadth of 

material they’re expected to be tackling. 

Learners are usually taught the skills they need to choose a book they’ll enjoy, for example: 
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Looking at the front cover, reading the blurb, reading a small section of text. 

In the initial stages of free reading, an adult will usually help them to choose books that are 

of the right level, but as they get better at self-selecting, their teacher may just ask to see 

the book before giving them the go-ahead to read it. 

 

 

 ‘The curriculum at The Village School supports the vision of Progress, Inclusion and 

Entitlement by giving learners the opportunity to learn and develop in a supportive and 

creative environment in which there is a focus on recognising achievement and supporting 

progression and in which learners feel safe and are happy’. Curriculum Policy 

 

 

 

 

 

 

 

 

 

 

 

Reading pathways at the Village School 2020-2021 

 

The majority of our learners are following the Referential and 

Functional Pathways. 
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1st Qtr 2nd Qtr 3rd Qtr 4th Qtr

ReferentialFunctional

Sight

phonics
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